
 

 

Version 3rd version 

Author/s Rauch Anna, Soraruf Daniel 

Date June 2026 

Approved by HOS yes 

Review Period Annually – review due June 2027 

June 

2026 

Assessment Policy 

IB MYP PROGRAM AND IB DP PROGRAM 

 

COORDINATORS:  

ANNA RAUCH (MYP), DANIEL SORARUF (DP) 

 



 1 

Table of Contents 

 

I. Mission Statement ............................................................................................................................. 3 

II. Philosophy of Assessment ............................................................................................................... 3 

III. Rights and Responsibilities of School Community Members .................................................... 3 

A. Students ........................................................................................................................................ 3 

B. Teachers ......................................................................................................................................... 4 

C. Parents/Guardians ........................................................................................................................ 5 

D. School Leadership ........................................................................................................................ 5 

IV. Middle Years Programme Assessment Practices ........................................................................ 5 

A. Vertical and Horizontal Articulation .......................................................................................... 5 

B. Using MYP Assessment Criteria to Determine Achievement.................................................. 6 

C. Recording and Reporting Student Achievement ..................................................................... 7 

D. Formative and Summative Assessments................................................................................... 8 

E. MYP Assessment Principles and Practices in Relation to Local Requirements ..................... 9 

V. Diploma Programme Assessment Practices ............................................................................... 12 

A. Assessment Philosophy ............................................................................................................. 12 

B. Internal Assessment ................................................................................................................... 13 

C. External Assessment .................................................................................................................. 13 

D. DP Core ....................................................................................................................................... 14 

E. Predicted Grades ........................................................................................................................ 14 

F. Internal Deadlines ....................................................................................................................... 14 

G. Authentication ............................................................................................................................ 15 

H. Standardization .......................................................................................................................... 15 

I. Assessment Calendar .................................................................................................................. 15 

J. DP Reporting ............................................................................................................................... 15 

VI. National Requirements ................................................................................................................. 16 

A. Special National Criteria ............................................................................................................ 16 

B. Assessment Timelines and the Demands on Students and Teachers ................................. 17 

C. Assessment Accommodations and Special Considerations ................................................. 18 

D. DP Diploma Programme Promotion ....................................................................................... 18 

VII. Implementation ............................................................................................................................ 19 

A. Informing Teachers .................................................................................................................... 19 

B. Informing Parents ....................................................................................................................... 19 

C. Informing Students .................................................................................................................... 19 



 2 

D. DP Teacher Training and Examiner Updates .......................................................................... 20 

VIII. Process for Gathering Feedback ............................................................................................... 20 

IX. Procedure for Review .................................................................................................................... 20 

X. Legal Sources – National System ................................................................................................. 22 

XI. Sources – IBO ................................................................................................................................. 23 

XII. Appendix ....................................................................................................................................... 23 

Appendix A: Behavior Grade Criteria ....................................................................................... 23 

Appendix B: Example of a Report Card (MYP) ........................................................................ 25 

Appendix C: Example of a Report Card (DP) ........................................................................... 33 

 

 

 



 3 

I. Mission Statement 
At Campus Fagen, we view assessment as an essential part of learning that informs teaching, 

fosters growth, and supports autonomy. In line with our pedagogical vision and the IB 

mission, assessment is not only a tool for measuring performance but a meaningful process 

that encourages students to reflect, engage critically, and take ownership of their learning. 

Our mission is to ensure that all assessments: 

• Foster principled and reflective learners. 

• Emphasize feedback, self-regulation, and growth. 

• Support both academic and personal development through clear, transparent practices. 

• Align with IB standards and the Learner Profile. 

• Provide equitable opportunities for all students, including those with special educational 

needs. 

We believe assessment should empower students to identify their strengths, address 

learning gaps, and build the skills needed for success within and beyond the classroom. 

 

II. Philosophy of Assessment 
Our assessment philosophy reflects the IB’s emphasis on learning how to learn, inquiry-

based approaches, and holistic education.  

Assessment at Campus Fagen is designed to: 

• Guide teaching and learning through diagnostic and formative tools. 

• Recognize achievement through summative tasks that measure progress against clearly 

defined MYP criteria. 

• Encourage student ownership through reflection, feedback cycles, and goal-setting. 

• Promote fairness and differentiation by adapting to individual learner profiles (cf. Inclusion 

policy). 

• Support ATL skill development across cognitive, social, and organizational domains. 

• Reinforce academic integrity and originality in line with our Academic Integrity Policy. 

• Ensure consistent and transparent practices across subject groups and grade levels. 

We distinguish between: 

• Assessment for learning (formative) – to inform next steps and personalize instruction. 

• Assessment as learning – to foster self-awareness and peer engagement. 

• Assessment of learning (summative) – to evaluate progress and achievement at key points. 

Assessment practices are criterion-related, culturally responsive, and accessible to all. They 

serve not only to measure success but to promote it. 

 

 

III. Rights and Responsibilities of School Community 

Members 

A. Students 

In accordance with the “Student Charta” of South Tyrol and the Three-Year Plan at our 

school, students are recognized as bearers of both rights and responsibilities within our 
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educational community.  

 

1. Students have the right to clear and timely information about assessment objectives, 

content, and methods, as well as the right to fair and transparent evaluation based on clearly 

defined criteria that draws upon multiple observations and is distributed appropriately 

throughout the academic year. To enable self-assessment and growth, students must receive 

prompt feedback on their performance and have the right to review their examination 

papers and relevant register entries. Should their promotion be at risk, students and families 

must be informed by early May.  

Students also have the right to appeal assessment decisions through established procedures. 

As outlined in Article 6 of the “Student Charta”, students or their legal guardians may submit 

appeals to the school's internal arbitration commission, which includes student 

representation at the upper secondary level and parent representation at lower levels. The 

arbitration commission also resolves disputes arising from interpretation of student rights 

within the school. For matters involving violations of the “Student Charta” itself, final 

decisions rest with the School Authority Director after consultation with the provincial 

arbitration commission. 

 

2. Students bear the responsibility to contribute to achieving individual and collective 

educational goals through punctual and regular attendance at lessons and school events, 

demonstrating commitment to their learning. They must participate in assessments and 

evaluations and, in cases of absence, provide valid justification. Students must adhere to all 

assessment rules and guidelines, particularly when engaging in open format learning and 

assessment tasks, as outlined in the school's Academic Integrity Policy. This includes 

understanding and following protocols for collaboration versus collusion, proper citation 

practices, and maintaining authenticity in all submitted work. Furthermore, students have the 

responsibility to respect the educational mission of teachers and staff, actively collaborate 

with all members of the school community, and participate democratically in school life while 

respecting freedom of thought and rejecting all forms of prejudice. 

 

B. Teachers 

1. Teachers have the right to professional autonomy in designing assessments that align 

with MYP criteria while meeting individual student needs. They are entitled to adequate 

planning time, professional development opportunities, and access to resources that support 

effective assessment practices. Teachers have the right to make professional judgments 

about student achievement based on established criteria and to receive administrative 

support when assessment decisions are questioned. 

 

2. Teachers bear the responsibility to design fair, valid, and reliable assessments that 

accurately measure student achievement against MYP criteria. They must provide timely, 

constructive feedback that supports student growth, maintain accurate records of student 

progress, and communicate effectively with students and parents about assessment 

expectations and results. Teachers are responsible for participating in standardization 

processes, implementing accommodations for students with special needs, and upholding 
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academic integrity standards as defined in the school's Academic Integrity Policy, including 

designing assessments that promote authentic student work. 

 

C. Parents/Guardians 

1. Parents have the right to receive clear, timely communication about assessment policies, 

procedures, and their child's progress. They are entitled to understand how MYP assessment 

differs from traditional grading systems, to access examples of assessment tasks and criteria, 

and to schedule conferences with teachers to discuss their child's learning. Parents have the 

right to be notified promptly if their child's academic progress is at risk and to be involved in 

developing support strategies. 

 

2. Parents bear the responsibility to support their child's learning by ensuring regular 

attendance, providing appropriate study conditions at home, and encouraging completion of 

assessments. They should engage constructively with teachers about their child's progress, 

support the school's academic integrity policies, and help their child understand that 

assessment is designed to promote learning and growth rather than simply measure 

achievement. 

 

D. School Leadership 

1. School leadership has the right to establish assessment policies that align with both IB 

requirements and national regulations, to expect professional conduct from all community 

members regarding assessment practices, and to allocate resources according to institutional 

priorities and constraints. 

 

2. School Leadership bears the responsibility to provide adequate resources for effective 

assessment implementation, including professional development, planning time, and 

necessary materials. They must ensure fair and transparent assessment procedures, support 

teachers in assessment decisions, facilitate communication between all stakeholders, and 

regularly review and update assessment policies based on evidence and feedback. 

Leadership is responsible for maintaining the integrity of assessment practices while 

fostering a culture that values learning and growth. 

 

IV. Middle Years Programme Assessment Practices  

A. Vertical and Horizontal Articulation 

Assessment expectations are developmentally aligned across MYP years. Each year builds on 

the previous, adjusting expected achievement levels, complexity of tasks, and scaffolding 

accordingly. The achievement levels for each criterion are adjusted annually to reflect 

students' developmental stages: 

 

 

 

grade 1 / MYP 3 grade 2 / MYP 4 grade 3 / MYP 5 

year 3 objectives year 5 objectives* year 5 objectives 
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*Due to the direct start with IB-alignment in MYP 3 – reference and in order to help students 

identifying with the IB-objectives, some subjects might use year 3 objectives for part of MYP 4 

or identify strands gradually with year 5 objectives over the school’s year reaching objectives of 

year 5 by the end of the year in all strands and criteria and starting with the full year 5 

objectives by grade 3 / MPY 5. Exceptions are criteria which are skill or performance-based 

(Language Acquisition and Arts), where objectives can be kept at intermediate/ capable 

throughout MYP 4. 

Vertical alignment is monitored by the MYP coordination team and reviewed annually in 

departmental meetings to ensure continuity and progression. 

 

B. Using MYP Assessment Criteria to Determine Achievement 

Assessment in all subjects is directly aligned to the MYP objectives and corresponding four 

criteria per subject: 

Language and Literature 

German/Italian/English  
Analysing Organising Producing text Using language 

Language Acquisition 

German/Italian 
Listening Reading Speaking Writing 

Mathematics 
Knowing & 

understanding 

Investigating 

patterns 
Communicating 

Applying 

mathematics in 

real-life contexts 

Sciences 

Physics/Integrated 

Sciences 

Knowing & 

understanding 

Inquiring and 

designing 

Processing and 

evaluating 

Reflecting on 

the impacts of 

science 

Physical Health and 

Education 

Knowing & 

understanding 

Planning for 

performance 

Applying and 

performing 

Reflecting and 

improving 

performance 

Individuals and Societies 

Integrated Humanities 

(History, Geography and 

Civics) 

Knowing & 

understanding 
Investigating Communicating 

Thinking 

critically 

Arts 

Theatre and Visual Arts 
Investigating Developing 

Creating and 

performing 
Evaluating 

Design with Digital 

Technologies and 

Technical Drawing 

Inquiring & 

analysing 

Developing 

ideas 

Creating the 

solution 
Evaluating 

Personal Project (Year 5) Planning Applying skills Reflecting - 

Interdisciplinary 

Learning  
Evaluating Synthesizing Reflecting - 

 

1. Assessment Frequency and Distribution 

Each of the four criteria must be assessed through summatives at least twice per school year 

in various ways. In each summative assessment, which may include tests, projects, 

presentations, or products, between one and four criteria are assessed simultaneously. Unit 
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plans explicitly state which criteria will be assessed and how tasks are designed to allow 

students to demonstrate these skills. Teachers use command terms from the MYP guide to 

frame questions and tasks, ensuring clarity and alignment with expectations. 

 

2. Standardization 

To ensure consistency and fairness, subject groups engage in internal moderation of 

summative tasks and student work. Teachers collaboratively review task designs and marked 

samples to align interpretation of achievement levels. Where possible, assessment tasks are 

co-constructed and evaluated across parallel classes or grade levels. 

Regular planning meetings serve as the cornerstone of our standardization process. These 

meetings are consistently dedicated to collaborative, subject-specific and interdisciplinary 

unit planning, where teachers develop units that authentically integrate assessment from the 

outset. During these sessions, teachers work individually, in pairs or dedicated groups on 

assessment design principles, ensuring that tasks genuinely measure the intended criteria 

and provide multiple opportunities for students to demonstrate their learning. Time is also 

allocated for collective reflection on assessment practices, where teachers analyze student 

work samples, discuss the effectiveness of assessment strategies, and refine their shared 

understanding of achievement levels and reflect on students’ psychological development 

and special educative needs in cooperation with members of the ZIB-group if needed and 

aligning with the Inclusion Policy. This ongoing cycle of planning, implementation, and 

reflection ensures that assessment practices remain aligned across the program and 

continue to evolve based on evidence of student learning and that all teachers are constantly 

aware of each student’s learning profile and learning development process. 

 

3. What Constitutes Effective Assessment Practice 

Effective assessment practice in our school is characterized by: 

• Clear success criteria shared with students before assessment tasks 

• Authentic tasks that connect to real-world contexts and student interests 

• Multiple and varied opportunities for students to demonstrate achievement 

• Timely, specific feedback that identifies strengths and areas for improvement 

• Assessment design that accommodates different learning styles and needs 

• Integration of self and peer assessment to develop metacognitive skills 

• Use of both formative and summative assessment to support learning 

• Alignment between learning objectives, teaching activities, and assessment tasks as 

described in the Assessment Policy 

 

C. Recording and Reporting Student Achievement 

1. Recording 

All assessments are documented in the school‘s digital register, including grades, 

evaluations, feedback, and observations. Formative assessments are recorded either with a 0-

8 scale and/or through verbal and written feedback. Formative assessments are clearly 

distinguished from summative assessments through distinctive labeling and categorization. 

Summative assessments are recorded on the 0-8 scale for each criterion assessed. Written 

work is submitted collectively by teachers and archived according to legal requirements. The 
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assessment of ATL skills is documented alongside content assessment to support holistic 

learner development. Students and parents maintain the right to view written work and 

register entries at any time to ensure transparency. 

 

2. Reporting 

Report cards display four criteria per subject, each graded on a 0-8 scale. These criteria 

scores are combined into an overall MYP grade (1-7) using the IB conversion table, which is 

then converted to the national scale (4-10) for official reports as described in Table 1 below. 

At the end of each term, the levels achieved in the four objectives are combined for a 

maximum total of 32 points. 

Parents and students are advised to disregard the national digital register's "average 

calculations" as these reflect the national system's approach rather than the MYP's 

developmental assessment philosophy. For the latter a best fit approach is implemented and 

the average can be disregarded.  

The report cards contain no reference to special teaching measures or differentiated 

evaluation criteria, maintaining consistency and fairness in reporting. 

 

D. Formative and Summative Assessments 

1. How often? 

Formative Assessment acts as an ongoing basis for further educational steps throughout 

each unit. These assessments are conducted during lessons through various formats 

including oral questioning, written tasks, and practical activities. They serve as practice and 

preparation for summative assessments, allowing students to develop their skills before 

formal evaluation. 

Summative Assessment occurs at strategic points throughout the academic year, with each 

criterion assessed a minimum of twice annually. Written assessments typically take place 

over one to three hours, while oral assessments are integrated during lessons if suitable. 

Practical assessments are scheduled as appropriate to each subject's requirements and 

learning objectives. 

 

2. How utilized? 

Formative Assessment serves to inform learners of the gap between their current and desired 

competency levels. This feedback is provided either as descriptive comments or on a 0-8 

scale to indicate progress. Peer feedback and self-evaluation form integral parts of the 

formative process, empowering students to take an active role in their learning journey. All 

peer and self-assessment activities are conducted within the framework of the Academic 

Integrity Policy to ensure honest and constructive feedback. While formative assessments 

contribute only marginally to the final grade, they play a crucial role in illustrating the 

learning process and help evaluate work habits when summative performance shows 

inconsistencies. In addition to the subject-specific criteria, formative assessments are used to 

give feedback on language use and bad language mistakes aligning with the commitments 

of the Language Policy. 

Experience shows that insufficient performance in formative assessments often leads to 

difficulties at the unit's end, as students lack targeted preparation and practice. 



 9 

Summative Assessment evaluates student learning within the second half or at end of each 

unit, determining competence levels in the four subject-specific criteria. The final grade is 

based on summative assessment results, which measure student achievement against MYP 

criteria using the 0-8 scale, as well as the students’ evolvement monitored through formative 

assessments. These assessments are carefully aligned with Year 3 or Year 5 objectives as 

appropriate to each grade level, ensuring developmental appropriateness. 

 

E. MYP Assessment Principles and Practices in Relation to Local Requirements 

Our assessment system successfully integrates IB MYP requirements with the South 

Tyrol/Italian national curriculum through careful alignment of both frameworks. 

Grade Conversion: The IB system uses a 0-8 scale per criterion that does not represent 

percentage grades but indicates development across skills, abilities, and knowledge. In 

contrast to state schools where final grades are often calculated as arithmetic averages, the 

MYP system places significant weight on the individual learning process and student 

development throughout the year. Total criterion points are converted to an MYP grade (1-7) 

and to the national scale (4-10) using established conversion tables (Table 1) 

 

Table 1: Conversion to MYP and national grade 

A+B+C+D MYP grade 

(1-7) 

National grade 

(4-10) 

Descriptor 

1-5 1 4 Produces work of very limited quality. Conveys many significant 

misunderstandings or lacks understanding of most concepts and 

contexts. Very rarely demonstrates critical or creative thinking. Very 

inflexible, rarely using knowledge or skills. 

6-9 2 4 or 5* Produces work of limited quality. Expresses misunderstandings or 

significant gaps in understanding for many concepts and contexts. 

Infrequently demonstrates critical or creative thinking. Generally 

inflexible in the use of knowledge and skills, infrequently applying 

knowledge and skills. 

10-14 3 

5 or 6** 

Produces work of an acceptable quality. Communicates basic 

understanding of many concepts and contexts, with occasionally 

significant misunderstandings or gaps. Begins to demonstrate 

some basic critical and creative thinking. Is often inflexible in the 

use of knowledge and skills, requiring support even in familiar 

classroom situations. 

15-18 4 7 Produces good-quality work. Communicates basic understanding 

of most concepts and contexts with few misunderstandings and 

minor gaps. Often demonstrates basic critical and creative thinking. 

Uses knowledge and skills with some flexibility in familiar classroom 

situations, but requires support in unfamiliar situations. 

19-23 5 8 Produces generally high-quality work. Communicates secure 

understanding of concepts and contexts. Demonstrates critical and 

creative thinking, sometimes with sophistication. Uses knowledge 

and skills in familiar classroom and real-world situations and, with 

support, some unfamiliar real-world situations. 

24-27 6 9 Produces high-quality, occasionally innovative work. 

Communicates extensive understanding of concepts and contexts. 

Demonstrates critical and creative thinking, frequently with 

sophistication. Uses knowledge and skills in familiar and unfamiliar 

classroom and real- world situations, often with independence 

28-32 7 10 Produces high-quality, frequently innovative work. Communicates 

comprehensive, nuanced understanding of concepts and contexts. 



 10 

 

* National Grade 4 or 5:  A subject is deemed severely insufficient (4) when a student has 

received two or more criteria scores of 1 or below as well as one other insufficient criteria 

score. This grade is awarded when there are serious deficiencies in almost all competency 

areas and in subject knowledge, including cases where students refuse to work or when their 

performance cannot be verified. The same grading applies to remedial exams in August. 

**National Grade 5 or 6: A subject is considered insufficient (5) when a student has received 

two or more criteria scores of 2 or below. This designation indicates deficiencies in several 

competency areas - including subject knowledge, critical thinking and judgment, language 

skills, and logical reasoning - that prevent a positive overall assessment and extensive gaps 

in this subject concerning key aspects for the promotion to the next year. The same grading 

applies to remedial exams in August. 

 

1. Promotion Standards  

In alignment with national assessment guidelines outlined in the Dreijahresplan (Part A, 

Sections 22.10-22.12) and the Rahmenrichtlinien Südtirol, a subject is considered insufficient 

if a student receives scores below 3 in two or more of the four MYP assessment criteria. A 

subject is deemed severely insufficient if a student receives scores below 2 in two or more 

criteria and a score below 3 in another criterion (see Table 1: Conversion to MYP and national 

grade). This approach meets both the IB emphasis on criterion-related assessment and 

national standards for subject-specific competencies, ensuring transparent and fair decisions 

on student progression. 

 

Academic performance is reviewed by the class council at year’s end based on guidelines 

that ensure that class councils follow consistent evaluation and decision-making rules during 

grading conferences (Decision of the Regional Government No. 2015 of June 5, 2000). 

Students are promoted to the next level if they have achieved at least a sufficient grade in all 

subjects. 

Students with multiple insufficient grades may: 

• Be offered remedial assessments in August based on the criteria deemed insufficient 

• Be asked to repeat the academic year, according to national regulations 

 

2. Mid-Year Progress Reporting 

At the midpoint of the academic year, students and families receive a comprehensive 

learning progress report rather than a traditional report card. This formative assessment 

document is intended as purely informative in order to help parents and students 

understanding where they stand in the different subjects and criteria. It includes: 

• Achievement levels (0-8) for each criterion in every subject 

• Descriptive feedback on learning progress and areas for growth on demand 

• No national or MYP grades are assigned at this point, emphasizing the learning 

process over summative judgment 

Consistently demonstrates sophisticated critical and creative 

thinking. Frequently transfers knowledge and skills with 

independence and expertise in a variety of complex classroom and 

real-world situations. 
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3. Intervention Measures for Insufficient Performance 

When mid-year assessments reveal two criteria scores below 3 in any subject, the following 

support measures are established: 

• Individual learning plans: Teachers develop targeted intervention strategies for 

specific criteria 

• Remedial support sessions (if applicable): Additional tutoring in core subjects during 

designated support periods 

• Peer tutoring programs: Pairing with stronger students in areas of difficulty 

Parent-Teacher Conferences (if multiple subjects are involved): Meetings to discuss 

additional support strategies 

• Study Skills Workshops with ZIB (if considered helpful by the class council): Focus on 

ATL skills development to improve and reflect on learning approaches 

This mid-year feedback and intervention system serves to: 

• Identify students requiring additional support before year-end assessments 

• Implement timely interventions to prevent year-end failure 

• Guide student self-reflection and goal-setting for the remainder of the year 

• Inform parents of their child's progress in relation to MYP objectives 

• Provide structured pathways for improvement with clear timelines and expectations 

• Document intervention efforts for year-end promotion decisions 

 

4. End-of-Year Report Cards 

In accordance with national regulations, the final report card includes: 

• National grades (4-10 scale) for all subjects 

• Behaviour grade (voto di condotta) 

• Clear promotion decision (versetzt/ nicht versetzt) 

• For students with insufficient grades: specific indication of subjects requiring 

remediation. 

In addition, report card integrates MYP evaluation of each criterion per subject in accordance 

with the year-objective descriptors, in order to communicate the individual achievement and 

level and options for improvement. 

• Final grades reflect continuous criterion-based assessment as described in the 

Assessment Policy. 

• Each subject grade represents achievement across all four MYP criteria, 

communicated transparently 

• Parents and students receive a supplementary MYP achievement report showing 

criterion scores (0-8) with the descriptors of the levels. 

A detailed report card is shown in Appendix B. 

 

5. Remedial Assessment in August and Summer Study Program 

For students who have not achieved at least a national grade 6 in all subjects in June, the 

class council decides either non-promotion or postponement of the decision until autumn in 

the national system. This decision considers whether the student is likely to close existing 
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gaps over the summer (through participation in remedial programs or self-study) and reach 

the educational and learning objectives of the grade by autumn. In the IB class, students take 

a remedial exam in one or two subjects if they performed insufficiently or severely 

insufficiently over the course of the school year (see Table 1: Conversion to MYP and national 

grade for further details) 

It is also considered whether the student has the ability to plan and structure their own 

learning independently according to the guidelines agreed with the subject teacher. 

The report from the teacher of the remedial course and exam is included as an element in 

the final grade. The situation in other subjects is also taken into account. 

When remediation is granted, students receive: 

• Detailed study programs for each insufficient subject, outlining:  

o Specific MYP criteria and objectives to be addressed 

o Required topics and skills for review 

o Recommended resources and practice materials 

o Sample assessment tasks aligned with August examination format 

• Access to guided remedial courses (where available) 

• Clear assessment criteria for the August examination 

• Timeline and format for reassessment 

 

6. Additional National Requirements: 

• Minimum 75% attendance for school year validity 

• Behavior grade (5-10) based on established criteria outlined in Appendix A and 

relating to academic conduct as described in the Academic Integrity policy 

• Civic education assessment integrated into the program 

• School credits for grades 11 (and grades 12-13 with a maximum 40 points 

contributing to final examination) as outlined in the Admission Policy (sec. VI) 

 

7. Retention  

In alignment with the national assessment guidelines outlined in the Dreijahresplan (Part A, 

Sections 22.10-22.12) and the Rahmenrichtlinien Südtirol, the international track employs 

specific performance indicators to determine insufficient achievement as described in this 

section 1. 

 

V. Diploma Programme Assessment Practices  

A. Assessment Philosophy 

Assessment in the Diploma Programme builds upon the principles established in the Middle 

Years Programme while preparing students for the academic expectations of higher 

education. Assessment is criterion-related, transparent, authentic, and designed to promote 

deep conceptual understanding rather than the reproduction of knowledge. 

The Diploma Programme combines internal and external assessment to provide a balanced 

evaluation of students' knowledge, understanding, conceptual thinking, communication, and 

application of skills. Throughout the programme, assessment is viewed as an integral part of 

learning. Formative assessment provides continuous feedback that enables students to 
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reflect on their progress, identify areas for improvement, and develop effective learning 

strategies. Summative assessment evaluates achievement against published IB assessment 

criteria and subject-specific objectives. 

Teachers explicitly teach assessment literacy, ensuring that students understand assessment 

criteria, command terms, markschemes, grade descriptors, and expectations before 

undertaking major assessment tasks. 

 

B. Internal Assessment 

Each Diploma Programme subject includes one or more Internal Assessments (IAs), which 

allow students to demonstrate subject-specific skills through authentic and independent 

inquiry. 

Internal Assessments are supervised by subject teachers and conducted under conditions 

that ensure authenticity and fairness. Teachers provide guidance throughout the assessment 

process while maintaining compliance with IB regulations concerning permissible feedback 

and teacher support. 

Internal Assessments may include, depending on the subject: 

• laboratory investigations 

• mathematical explorations 

• oral assessments 

• fieldwork 

• portfolios 

• research projects 

• performances 

• design projects 

• comparative studies 

Students receive clear timelines, assessment criteria, and written guidance before beginning 

each Internal Assessment. 

Teachers maintain records of drafts, consultations, and progress throughout the assessment 

process to ensure authenticity. 

 

C. External Assessment 

External assessment provides internationally standardized evaluation through examinations 

and externally assessed coursework. 

Depending on the subject, external assessment may consist of: 

• written examinations 

• essays 

• textual analysis 

• case-study responses 

• data-based questions 

• source analysis 

• extended written responses 

These assessments are marked by IB examiners according to internationally standardized 

markschemes and grade descriptors. 

Students receive regular opportunities throughout DP1 and DP2 to become familiar with 

examination formats, command terms, timing requirements, and assessment expectations 

through classroom activities, formative tasks, and mock examinations. 
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D. DP Core 

Assessment principles extend beyond subject groups to all core components of the Diploma 

Programme. 

1. Extended Essay (EE) 

Students complete an independent research project under the guidance of a supervisor. 

Regular reflection sessions support students throughout the research and writing process 

while promoting academic integrity and independent inquiry. 

2. Theory of Knowledge (TOK) 

Assessment encourages critical reflection on knowledge, perspectives, and ways of knowing 

through discussions, exhibitions, essays, and formative classroom activities. 

3. Creativity, Activity, Service (CAS) 

CAS is not awarded numerical grades. Successful completion is determined through 

continuous participation, reflection, evidence of learning outcomes, and successful 

completion of the CAS programme as defined by IB requirements. 

 

E. Predicted Grades 

Predicted grades are professional judgments made by subject teachers based on multiple 

sources of evidence collected throughout the programme. 

Evidence may include: 

• Internal Assessments 

• summative assessments 

• mock examinations 

• coursework 

• classroom performance 

• demonstrated consistency over time 

Predicted grades are discussed collaboratively within subject departments where appropriate 

and reviewed by the DP Coordinator to ensure consistency across subjects. 

Predicted grades are used exclusively for university applications and IB administrative 

purposes. They are based on professional judgment and cannot be negotiated by students 

or parents. 

 

F. Internal Deadlines 

To ensure manageable workloads and sufficient opportunities for feedback, Campus Fagen 

establishes internal deadlines that precede official IB submission deadlines. 

These internal deadlines apply to: 

• Internal Assessments 

• Extended Essay 

• Theory of Knowledge components 

• CAS documentation 

• mock examinations 

Students are expected to meet all published deadlines. 

In exceptional circumstances, extensions may be granted by the DP Coordinator following 

consultation with teachers, parents, and School Leadership where appropriate. Decisions 

consider student wellbeing, documented circumstances, and compliance with IB regulations. 
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G. Authentication 

Authenticity forms the basis of all assessment in the Diploma Programme. 

Students are expected to submit work that is entirely their own while acknowledging all 

sources and permitted uses of artificial intelligence in accordance with the Academic 

Integrity Policy. 

Teachers verify authenticity through: 

• supervision throughout the assessment process 

• review of drafts 

• reflection meetings 

• oral verification where appropriate 

• comparison of classroom performance with submitted work 

• review of planning documents and research notes 

The school reserves the right to withhold submission of assessment components that cannot 

be authenticated. 

 

H. Standardization 

Teachers participate in regular internal standardization to ensure consistent interpretation of 

assessment criteria across classes and subject groups. 

Standardization activities include: 

• collaborative marking 

• discussion of grade boundaries 

• comparison of marked student work 

• review of exemplar material 

• calibration using published IB resources 

Where required by the IB, samples of Internal Assessments are submitted for external 

moderation. Teachers review moderation outcomes annually to refine assessment practices 

and improve consistency. 

 

I. Assessment Calendar 

The DP Coordinator publishes an annual assessment calendar that coordinates major 

assessment deadlines across all subjects. 

The calendar includes: 

• Internal Assessment deadlines 

• Extended Essay milestones 

• Theory of Knowledge deadlines 

• CAS checkpoints 

• mock examinations 

• IB examination periods 

Assessment scheduling aims to distribute workload appropriately while ensuring sufficient 

preparation time and minimizing unnecessary clustering of major deadlines. 

 

J. DP Reporting 

Student achievement is communicated regularly through formative feedback, summative 

assessments, semester reports, and parent conferences. 



 16 

Report cards reflect achievement within each subject according to school reporting 

procedures. During the programme, students also receive feedback regarding their progress 

toward successful completion of Internal Assessments, the Extended Essay, Theory of 

Knowledge, and CAS. 

Students and parents are informed promptly whenever academic progress or successful 

completion of Diploma Programme requirements is at risk. Appropriate intervention 

measures, counselling, and support strategies are implemented collaboratively by teachers, 

the DP Coordinator, School Leadership, students, and parents. 

 

VI. National Requirements  

A. Special National Criteria 

1. Non-classification: A non-classification must be proposed by the subject teacher and 

decided by the class council, with justification (e.g., an unusually high number of absences, 

refusal to perform, deliberate avoidance of tests). If students are unwilling to complete the 

required performance tasks and consequently receive a zero in two assessment criteria, the 

subject teacher may propose a remedial examination or non-promotion; the final decision is 

subject to the vote of the class council. 

 A non-classification in even one subject at the end of the school year automatically results in 

non-promotion. Teachers proposing non-classification must provide detailed justification in 

their register. 

 

2. Assessment of the company internship: According to the provincial curriculum 

guidelines, students must have the opportunity to complete at least one two-week 

internship during the five years of schooling. 

The internship is intended to give students initial direct insight into the world of work and to 

allow them to explore and test their interests and strengths. 

At the beginning of the 3rd or 4th year, the class council defines the organizational framework 

for implementation. 

The observation and evaluation form completed by the workplace supervisor (tutor) includes 

elements such as first impression, conduct, work habits, independence, work pace, quality of 

work, comprehension, attitude, accuracy, orderliness, cleanliness, interest, initiative, 

teamwork, commitment, reliability, and punctuality. Also assessed are practical skills, 

technical aptitude, and language proficiency in both first and second language. 

For students at the Technical Institute for Construction, the internship experience is 

processed in a 4-hour classroom unit in September. 

The assessment is included in the area of Civic Education aligned with the school’s general 

curriculum. 

 

3.  School credits in grade 11 (year 3): Out of the 100 points that can be achieved in the 

final examination evaluation, a maximum of 40 points can be assigned by the class council 

based on school credits from the last three years. 

Depending on the final average grade, students may receive up to: 

• 12 points in grade 11 (year 3) 
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In grade 12 and 13 further points for the final examination evaluation can be achieved.  

These points are especially relevant to students who transfer to other state schools after year 

3 or to those who will try the national final examination privately. 

The table below shows the ranges for final average grades in the national measure (M) and 

corresponding school credit points: 

Final Grade Average (M) 
Grade 11 

(MYP 5) 

Grade 12 

(DP 1) 

Grade 13 

(DP2) 

M = 6 7–8 8-9 9-10 

6 < M < 7 8–9 9-10 10-11 

7 < M < 8 9–10 10-11 11-12 

8 < M < 9 10–11 11-12 13-14 

9 < M < 10 11–12 12-13 14-15 

 

School credits are expressed as whole numbers within the ranges indicated in the table. In 

addition to the average grade and behavior grade, factors such as regular attendance, 

demonstrated interest, active participation in class, and involvement in extracurricular 

offerings are considered. According to latest regulations (legge n. 150 del 1 ottobre 2024), 

students with a behavior mark of 8 (out of 10) or below will automatically receive the lower 

points of the bandwidth with respect to its final grade average. 

 

B. Assessment Timelines and the Demands on Students and Teachers 

Assessment scheduling follows principles designed to support student success while 

maintaining academic rigor. The type and format of each assessment must be announced in 

advance, allowing students adequate preparation time. Teachers ensure that different 

assessment types—written, oral, and practical—are conducted in sufficient quantity and with 

varied formats to accommodate different learning styles. 

To prevent student overload, the accumulation of several written assessments on a single 

day is avoided whenever possible through collaborative planning among teachers. 

Assessments scheduled on days following holidays or on Mondays are permitted when 

agreed upon between the teacher and students, recognizing the importance of work-life 

balance. 

Unless otherwise agreed with the teacher, assessment content includes all material covered 

up to the exam date, ensuring clarity of expectations. When students return from absences, 

written assessments must be made up as promptly as possible in coordination with the 

teacher, with only previously covered content being assessed to ensure fairness. 
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C. Assessment Accommodations and Special Considerations 

Our school is committed to providing equitable assessment opportunities for all students, 

recognizing that learners may require different support to demonstrate their achievement 

authentically. 

 

1. Students with Special Educational Needs: They receive comprehensive support through 

Individual Education Plans – Individueller Bildungsplan (IBP) prepared by the class council. 

These plans define specific exemptions, support measures, and compensatory tools while 

establishing clear learning objectives. All measures apply to subject areas affected by the 

student's condition and are considered throughout the school year and in final examinations. 

The goals defined in the IBP serve as the basis for assessment while aligning with provincial 

curriculum guidelines. Only in exceptional cases, and in coordination with parents and health 

services, may goals be modified. To maintain equity and avoid stigmatization, no reference 

to accommodations or differentiated evaluation criteria appears in report cards. Further 

details on the school’s commitment for an inclusive framework are described in the Inclusion 

Policy. 

 

2. Students with Migration Background: They also receive support through individually 

tailored IBPs that document the student's starting point, learning objectives, and specific 

measures for achieving them. Assessment for these students places special emphasis on 

learning progress rather than absolute achievement levels. Recognizing that language 

acquisition and academic development occur at varying rates, IBPs may be designed to 

extend across several years. During the first semester after arrival in Italy, it is possible not to 

assign grades in certain subjects where language barriers significantly impact demonstration 

of knowledge. Students attend language courses offered by language centers outside 

regular class time, and observations from language course teachers are incorporated into 

assessment decisions. As with special educational needs students, there is no indication in 

the report card that work was based on an IBP, maintaining dignity and preventing 

discrimination.  

 

3. Diverse Learning Needs: Supporting diverse learning needs, Italian and German are 

taught explicitly at both Language and Literature and Language Acquisition levels, with 

dedicated individual learning hours in the first two school years that can be adapted to each 

student's linguistic background and proficiency level (see Language Policy for detailed 

support structures). Additionally, multiple subjects incorporate team-teaching hours and 

individual learning sessions where students receive personalized support, allowing teachers 

to address individual nuances, questions, and assessment needs more effectively. This 

differentiated approach ensures all students can demonstrate their learning authentically, 

regardless of their starting point as referred to in the Inclusion Policy. 

 

D. DP Diploma Programme Promotion 

Promotion from DP Year 1 to DP Year 2 is based on the student's overall academic progress 

and readiness to successfully complete the Diploma Programme. 
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In making promotion decisions, the school considers: 

• academic achievement across all six DP subjects and all three languages; 

• satisfactory progress in the DP Core (Theory of Knowledge, Extended Essay, and CAS); 

• completion of required coursework and internal assessment milestones; 

• regular attendance and engagement in learning; 

• the likelihood that the student will successfully meet the requirements for the IB 

Diploma and the national school-leaving qualification. 

Students who do not meet these expectations may be required to complete additional work, 

repeat DP Year 1, or, in exceptional cases, discontinue the Diploma Programme. Promotion 

decisions are made by the DP Coordinator and School Leadership in consultation with the 

student's teachers and the HoS (class council). Parents and students are informed of any 

concerns well before the end of the school year, and appropriate support measures are 

provided whenever possible. 

 

VII. Implementation 

A. Informing Teachers 

• Annual briefing (September) on assessment principles, timelines, and MYP criteria (A–

D). 

• Department meetings for task design, moderation, and best-fit judgments; shared 

rubrics/samples archived. 

• Quick guides in the staff handbook; PD on feedback quality, accommodations, and 

integrity-in-assessment. 

• Mid-year checkpoint to balance workload and align calendars. 

 

B. Informing Parents 

• Start-of-year info session explaining criterion-related assessment, reports, and grade 

conversion. 

• Termly communications via digital register; guidance on reading reports (and 

ignoring app “averages”). 

• Early-warning protocol (by end of April) for risk of non-promotion; meetings outline 

support plans. 

• Website/handbook host policy, timelines, and FAQs. 

 

C. Informing Students 

• Beginning-of-year orientation on criteria, command terms, and success descriptors. 

• Task sheets publish assessed criteria and success criteria in advance. 

• Ongoing formative feedback, self/peer assessment, and ATL goal-setting. 

• Access to exemplars and reflection prompts; clarity on academic integrity for all 

assessments. 
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D. DP Teacher Training and Examiner Updates 

To ensure consistent, fair, and internationally aligned assessment practices, teachers 

participate in ongoing professional learning related to assessment throughout the academic 

year. 

Professional learning may include: 

• IB workshops and official professional development opportunities. 

• Subject-specific assessment updates issued by the IB. 

• Review of updated subject guides, assessment procedures, and examiner reports 

where available. 

• Internal moderation and standardization meetings. 

• Collaborative analysis of exemplar student work and markschemes. 

• Sharing of effective assessment practices within and across subject groups. 

• Reflection on moderation outcomes and implementation of improvements in future 

assessment design. 

The MYP and DP Coordinators regularly communicate updates to IB assessment 

requirements and ensure that teachers remain informed of changes affecting curriculum, 

assessment procedures, grade boundaries, submission requirements, and academic integrity 

expectations. Where appropriate, teachers participate in external networks and professional 

communities to maintain high standards of assessment practice. 

 

VIII. Process for Gathering Feedback 
The school maintains a comprehensive feedback system to ensure continuous improvement 

of assessment practices. Annual parent meetings and conferences provide structured 

opportunities for families to share their experiences and concerns about assessment. Student 

self-reflection activities are integrated throughout the curriculum, allowing learners to voice 

their perspectives on assessment effectiveness. 

Teacher input is systematically collected during department meetings, where assessment 

challenges and successes are discussed. Class council discussions and planning meetings 

provide a forum for interdisciplinary assessment conversations, while analysis of assessment 

data and student performance trends offers quantitative insights into policy effectiveness. 

Feedback from remedial course teachers and integration teachers adds specialized 

perspectives, particularly regarding students with additional learning needs. Language 

support staff contribute valuable input about assessment accessibility for students with 

migration backgrounds. 

 

IX. Procedure for Review 
Developed by: IB MYP and DP Coordination Team, School Leadership, Assessment/Subject 

Leads, Inclusion and Language Coordinators, Teacher Representatives. 

Shared with: all staff, student council, parents’ council; published on website/handbook. 
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Monitoring: Ongoing through moderation records, grade distributions, task calendars, and 

meeting minutes; mid-year checks review workload, accommodations, and reporting clarity. 

Review Cycle: Annually in June by IB Coordination and Leadership. 

Evidence: moderation/standardization reports; teacher & student feedback; assessment data 

and promotion outcomes; updates to IB/national regulations; documented actions with 

owners and timelines. 

Urgent revisions: initiated after major incidents, regulatory changes, or IB directives; 

communicated before the next term. 
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X. Legal Sources – National System 
• Gesetz Nr. 425 vom 10.12.1997 (Maturareform) 

• Landesgesetz Nr. 12 vom 29. Juni 2000 

• Ministerialverordnung Nr. 90 vom 21.05.2001 

• Ministerialdekret Nr. 80 vom 03.10.2007 

• Ministerialverordnung Nr. 92 vom 05.11.2007 

• Gesetz Nr. 1 vom 11.01.2007 

• DPR Nr. 122 vom 22.06.2009 

• Landesgesetz Nr.11 vom 24.9.2010 (Neuordnung der Oberstufe) 

• Beschluss der Landesregierung Nr. 2040 vom 13.12.2010 (Rahmenrichtlinien 

• Gym. und FO dt. Schule) 

• Beschluss der Landesregierung Nr. 533 vom 10.04.2012 (Rahmenrichtlinien 2. Biennium 

und 5. Klasse der Fachoberschulen dt. Schule) 

• Beschluss der Landesregierung Nr. 1020 vom 4. Juli 2011 (abgeändert mit Nr. 164/2012) 

• Beschluss der Landesregierung Nr. 658/2014 (Auslandsjahr) 

• Beschluss der Landesregierung Nr. 4250/2008 (Zweitsprachjahr) 

• Gesetz Nr. 170 vom 8. Oktober 2010 (Neue Bestimmungen im Bereich spezifischer 

schulischer Lernstörungen) 

• Beschluss der Landesregierung Nr. 1798 vom 3. Dezember 2012 (RS des Schulamtsleiters 

Nr. 47/2012, Förder- und Aufholmaßnahmen)| 

• Beschlusses der Landeregierung Nr. 1034 vom 8.7.2013 

• Beschluss der Landesregierung Nr. 1056 vom 15. Juli 2013 (RS des Schulamtsleiters Nr. 

31/2013, Inklusion) 

• Gesetz Nr. 107/2015 vom 13.07.2015 (buona scuola) 

• Gesetzesvertretende Dekret Nr. 62 vom 13. April 2017 (alternanza scuola lavoro) 

• D. Leg. Nr. 62 vom 13.04.2017 (Reform der Abschlussprüfungen) 

• Gesetz Nr. 108/2018 vom 21.09.2018 (milleproroghe) 

• Beschluss der Landesregierung Nr. 193 vom 06.03.2018 

• Dekret des Landeshauptmanns Nr. 13 vom 17.04.2018 (Durchführungsverordnung zu den 

staatlichen Abschlussprüfungen der Mittel- und Oberschule) 

• Ministerialdekret Nr. 769 vom 26.11.2018 (quadri di riferimento e griglie di valutazione) 

Rundschreiben des MIUR vom 04.10.2018 Rundschreiben der LD Nr. 36 vom 05.10.2018 

• Ministerialverordnung Nr. 205 vom 11.03.2019 

• Schulratsbeschluss zum Handy: Nr. 4/2018 Schulratsbeschluss zu Schule-Arbeitswelt: Nr. 

8/2017 

• Gesetz Nr. 92 vom 20.08.2019 (introduzione dell'insegnamento scolastico  dell'educazione 

civica) 

• Beschluss der Landesregierung Nr. 244 vom 07.04.2020 (Gesellschaftliche Bildung - 

Änderung der Rahmenrichtlinien des Landes für die deutschsprachigen Schulen) 

• Rundschreiben 40/2020: Beschluss der Landesregierung Nr. 244 vom 07.04.2020 

(Gesellschaftliche Bildung - Änderung der Rahmenrichtlinien); 

• Rundschreiben 41/2020: Beschluss der Landesregierung Nr. 620 vom 25.08.2020 

(Änderung Bewertungsbeschluss Nr. 1020-Oberschule) 

• Beschluss der Landesregierung vom 28. August 2020 Nr. 620 
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• Beschluss der Landesregierung Nr. 2020 vom 4. Juli 2011, abgeändert mit Beschluss Nr. 

164 vom 6. Februar 2012; Beschluss Nr. 219 vom 2. April 2019 und Beschluss Nr. 620 vom 

25. August 2020 

• Charta der Schülerinnen und Schüler der Autonomen Provinz Bozen – Südtirol, 

21.05.2024 

• Beschluss der Landesregierung Nr. 1176 vom 29. Dezember 2023 (Rahmenrichtlinien 

Internationaler Klassenzug) 

• Beschluss der Landesregierung Nr. 796 vom 24. September 2024 (Regelung zum 

internationalen Klassenzug) 

 

XI. Sources – IBO 
• MYP: From Principles into Practice (2014, updated 2022) 

• Programme Standards and Practices (2020) 

• IB Learner Profile (2022) 

• Academic Integrity (2022) 

• Language and Learning in IB Programmes (2022) 

• Rules for IB World Schools: Middle Years Programme (2022) 

• Learning Diversity and Inclusion in IB Programmes (2019) 

• Assessment Principles and Practices – Quality Assessments in a Digital Age (2020) 

• Diploma Programme Assessment Procedures (2026) 

• Diploma Programme: From Principles into Practice  

• Diploma Programme Assessment: Principles and Practice  

• General Regulations: Diploma Programme 

 

XII. Appendix 

Appendix A: Behavior Grade Criteria 

 

National 

Grade 

Criteria 

10 Very active and interested participation in all subjects; continuous 

commitment to school and class community; correct, polite, and responsible 

behavior; regular attendance 

9 Active and interested participation; involvement in class community; correct 

and polite behavior; regular attendance; no disciplinary entries 

8 Mostly active and interested participation; mostly correct behavior; some 

tardiness; some unexcused absences; at most one entry in digital register 

7 Repeated or serious violations of school rules; disrespectful behavior; frequent 

disruptive behavior; repeated tardiness/absences; entries in register 

6 Serious misconduct; intentional violations; several entries in register; repeated 

disciplinary measures without improvement; exclusion by class council 

5 Repeated disciplinary measures without insight; repeated exclusions; 

physical/psychological harm to community members; criminal acts 
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Appendix B: Example of a Report Card (MYP) 

 

report card - page 1 
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report card - page 2 

 

report card - page 3 
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report card - page 4 

 

 

report card - page 5 
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report card - page 6 

 

report card - page 7 

 



 30 

 

report card - page 8 

 

report card - page 9 
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report card - page 10 
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report card - page 11 

 

report card - page 12 

 

report card - page 13 (end of report card MYP) 
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Appendix C: Example of a Report Card (DP) 

 


